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Pupil premium strategy statement 

Malton Primary Academy  

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 academic 
year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that 
last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Malton Primary Academy 

Number of pupils in school  220 

Proportion (%) of pupil premium eligible pupils 21% 

Academic year/years that our current pupil premium strategy plan covers (3 
year plans are recommended) 

2021-2024 

Date this statement was published 17.12.21 

Date on which it will be reviewed 8.4.21 and 15.7.21 (year 1) 

Statement authorised by  

Pupil premium lead Mrs Kelly Reppold  

Governor / Trustee lead  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £73100 

Recovery premium funding allocation this academic year £7830 

Pupil premium funding carried forward from previous years (enter 
£0 if not applicable) 

£ 0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, state 
the amount available to your school this academic year 

£88760 
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Part A: Pupil premium strategy plan 

Statement of intent 

‘Knowing those things- and not just recalling the bald facts but deeply understanding them- gives you the upper hand. It 

gives you the confidence to discuss a wide range of live topics with those around you, it gives you social status. It makes 

you part of the club that runs the world, and the inside track to change it.’ 

Dame Rachel De Souza 

At Malton Community Primary School, we have high aspirations and ambitions for our children and we believe that no 

child should be disadvantaged in any aspect of their life. We firmly believe that it is not about where you come from but 

your attitude and commitment to learning that make the difference between success and failure. We are determined to 

ensure that our children are given every chance to succeed in life and this intent permeates our curriculum offer and 

whole-school approach to diminishing differences between pupils’ outcomes and backgrounds.  

Our intention is to provide pupils with a broad range of experiences and investment in order to scaffold and bolster their 

learning in academic areas whilst created well-rounded individuals who can communicate effectively and self-regulate 

with success. High quality teaching will ensure non-disadvantaged pupils’ attainment is sustained and improved 

alongside accelerated progress of disadvantaged peers.  

We aim to ensure that some of our disadvantaged pupils are provided with: 

- Effective provision to meet special educational needs where applicable, rooted in robust diagnostic and 

evidence-based assessment; 

- Opportunities to build cultural capital; 

- Lessons on how to deploy metacognitive strategies; 

- Encouragement and accountability for attending school daily; 

- Ways to encourage their parents to show an interest in their school experiences; 

- A structured approach to writing, including handwriting; 

- Excellent measures in which to safeguard them from harm. 

Our pupil premium strategy works towards achieving these goals by deploying human and physical resources 

accordingly, as an absolute matter of priority. Leaders, teachers and support staff embrace this strategy and proactively 

seek to deliver it through anticipation of barriers, challenging the status quo and action planning, taking into 

consideration pupil and parent voice and outcomes. Reflective practice forms the crux of whether an element of the 

strategy is continued or whether it does not. Regular reviews ensure that evidenced-based practice informs next steps 

and all staff are keen researchers in order to ensure pupils receive the best possible support.  

 The school implements a raft of diagnostic assessments and evidenced-based interventions for reading, writing, 

maths and SEMH. 

 A support plan for pupils with SEN ensure individual pupil needs are planned for in class. 

 A comprehensive plan for trips, experiences and visitors is in place for the year ahead.  

 Weekly metacognition lessons are taught to pupils based on Rosendale Research School’s reflect Ed Programme. 

Metacognitive skills are applied across the wider curriculum.  

 A coherent Absence Policy is implemented which includes fortnightly letters, meetings and contracts.  

 A whole school intervention for handwriting has been written and implemented for all pupils.   

 Graphic organisers are used in writing lessons.  
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 A series of parental engagement sessions have been planned for the year and the school’s homework policy has 

been revised. Staff CPD has been provided on parental interest, based on longitudinal studies of disadvantaged 

people dating back to the 1950s.  

The key principles of our strategy plan: 

 ALL staff are aware of who our disadvantaged pupils are; 

 Staff believe in ALL children; 

 There are “no excuses” made for underperformance; 

 Staff adopt a “solution-focused” approach to overcoming barriers; 

 Staff support children to become independent and to display our 4 values and 8 learner characteristics; 

 We use research to support us in determining the strategies that will be most effective; 

 ALL disadvantaged children benefit from the funding, not just those who are underperforming; 

 Underachievement at all levels is targeted (not just lower attaining pupils); 

 Children’s individual needs are considered carefully so that we provide support for those children who could be 
doing “even better if…..”. 
 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Some pupils have a tendency to not attend school as much as they should. Our attendance data over the 
last 3 years indicates that persistent absence among disadvantaged pupils is proportionately higher than 
non-disadvantaged peers: In 20.21, 11 out of 23 PA pupils were eligible for the PPG (48%); 23% of 
disadvantaged pupils were therefore persistently absent compared to 7% on non-disadvantaged.  So far 
this academic year, 38% of disadvantaged pupils are persistently absent compared to 6,5 of non-
disadvantaged pupils. This data does beg the question of the impact of absence relating to Covid 19 and 
therefore it is prudent to track PA prior to the pandemic. In 2018.19, 4% of non-disadvantaged pupils 
were PA compared to 11% of their disadvantaged peers.  

Assessments and observations indicate that absenteeism is negatively impacting disadvantaged pupils’ 
progress.  

2 Our assessments, particularly in writing, identify some pupils have little or limited cultural capital on 
which to build their new learning due to a lack of enrichment opportunities. These challenges particularly 
affect disadvantaged pupils who tell us where they have visited and the experiences they have had out of 
school. Assessments. Observations and discussions with pupils indicate under developed oral language 
skills and vocabulary gaps among many disadvantaged pupils. 

3 Some pupils have a tendency to dysregulate and find it difficult to manage their own feelings and take 
into consideration those of peers due to social and emotional issues. These challenges particularly affect 
disadvantaged pupils. 

Referrals for external support and EHCPs has significantly increased during the pandemic. 7 pupils (15%) 
currently require SEMH support and are receiving interventions or specialist classroom provision.  

4 Assessments, observations and discussions with pupils indicate under developed oral language skills and 
vocabulary gaps among many disadvantaged pupils, along with greater difficulties with phonics and basic 
number skills than their peers. These are evident from our 2-year-old provision through to KS2. Some of 
these pupils have a special educational need which requires a personalised and small-stepped approach 
to learning. 
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5 Some pupils’ parents have a tendency to show little interest in their child’s education. This is particularly 
prevalent amongst disadvantaged pupils whose parents infrequently attend parents’ evenings and 
additional sessions in school.  

6 Our assessments indicate that handwriting has been impacted negatively by school closure to a greater 
extent for disadvantaged pupils than for other pupils. This has resulted in handwriting becoming a barrier 
to some pupils evidencing quality learning in some curriculum areas.  

7 Some pupils have difficulty mastering maths concepts, particularly those relating to number. This impacts 
negatively on their ability to keep up with peers in maths lessons and perform well on tests of 
mathematical fluency, reasoning and problem-solving.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure 

whether they have been achieved. 

 

Intended outcome Success criteria 

Improved and sustained 
attendance for all pupils, 
particularly our disadvantaged 
pupils.  

- Pupils placed on a 2-week watch will attend every day. 

- Pupil attendance will improve on an individual level and remain above 90% (PA 
levels) all year. 

- Disadvantaged pupils who have a tendency not to attend school as much as 
they should will end the year with attendance in line with national 
expectations for ALL pupils (96%). 

Improved writing attainment 
among disadvantaged pupils.  

- Pupils will begin to include richer tier 2 and 3 vocabularies, in their written 
work as a result of first hand experiences.  

- Standards of descriptive writing will improve in all year groups.  

- Writing outcomes for disadvantaged pupils, with no other vulnerabilities, will 
improve and meet ARE by the end of the year. 

Improved oral language skills and 
vocabulary among disadvantaged 
pupils.  

- Pupils will demonstrate accelerated progress on the WellComm GL Assessment 
tool after completing the NELI intervention and will therefore diminish the 
differences between their own language skills and those of their peers.  

Disadvantaged pupils who have a 
tendency to dysregulate, will show 
an increasing ability to 
demonstrate self-regulation and 
engage with metacognition lessons.  

- Fixed-term school exclusions will significantly decrease.  

- Dysregulation which results in harm to a peer or adult will decrease over time.  

- Pupils will report feeling more awareness of how they are feeling and be able 
to express this to a familiar adult.  

- Children and pupils will remain on task for longer periods of time.  

Improved outcomes for pupils with 
SEN, particularly those who are also 
disadvantaged.  

- Support plans will be effective, demonstrated through impact on outcomes.  

- Pupils with SEN will speak positively about the support they receive.  

- SEN pupils will make accelerated progress in core subjects 

- Pupils with SEN will access the same curriculum expectations as their non-SEN 
peers.  

Improved handwriting standards 
for all pupils, particularly those who 
are disadvantaged.  

- Pupils will demonstrate age-appropriate handwriting skills and styles by the 
end of the end of the academic year which will enable them to access written 
aspects of the curriculum with greater levels of speed and fluency.  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 31000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Purchase of standardised 
diagnostic assessments to 
establish pupils specific 
needs in oral language 
development, reading, 
writing and maths. 

Standardised tests can provide reliable insights into the specific 
strengths and weaknesses of each pupil to help ensure they 
receive the correct additional support through interventions or 
teacher instruction.  

Standardisation tests  

Assessing and Monitoring Pupil Progress EEF 

4 and 7 

Embedding a programme of 
Cultural Capital in all year 
groups.   

Cultural Capital. Journal of Cultural Economics. Throsby, 1999.  

The Life Project- Longitudinal Study. Pearson, 2016. 

Beck, I; McKeowen, M & Kucan, L (2002) 

Bringing Words to Life.  

Stahl (2005) “Vocabulary knowledge is knowledge; the knowledge 
of a word not only implies a definition, but also implies how that 
word fits into the world.” 

EEF research demonstrates that using graphic organisers and 
drawing pupils’ attention to text features are useful when reading 
expository or information texts. 

IPEEL Research project: Using self-regulation to improve writing. 
2017. 

2 and 5 

Embedding metacognitive 
strategies in all year groups 
and applying these to all 
curriculum areas.  

EEF Meta-cognition and self-regulation: + 8 months impact. These 

approaches have consistently high levels of impact. 
3 

Embedding dialogic activities 
across the curriculum.  

EEF Collaborative Learning Approaches +5mths. 

Improving children’s learning by improving the quality of 
classroom talk. Sheffield Hallam University. 

There is strong evidence that suggests dialogic activities such as 
high-quality classroom talk and discussion are inexpensive to 
implement and have high impacts on reading.  

4 and 5 

Continued delivery of DfE 
approved phonics 
programme: Read, Write Inc.  

Phonics has a positive impact overall (+5 months) with very 
extensive evidence and is an important component in the 
development of early reading skills, particularly for children from 
disadvantaged backgrounds. Phonics approaches have a strong 
evidence base that indicates a positive impact on the accuracy of 
word reading, particularly for disadvantaged pupils.  

4  

Enhancement of maths 
teaching in the EYFS- Teacher 

EEF Improving Mathematics in the Early Years and Key Stage 1- 
Developing practitioners’ understanding of how children learn 
mathematics/ Using manipulatives and representations to 

7 and 5 
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CPD and implementation of 
Mastering Number.  

develop understanding/ Ensure teaching builds on what pupils 
already know.  

NCETM Mastering Number: Pupils acquire deep long-term, 
secure and adaptable understanding of maths concepts.  

The DfE non-statutory guidance has been produced in 
conjunction with the NCETM, drawing on evidenced-based 
approaches. Maths guidance Key stage 1 and 2.  

Implementation of Word 
Aware to support vocabulary 
and concept development in 
all year groups.  

Waldfogel and Washbrook, (2010) found a two-year gap at aged 5 
years between the wealthiest and the poorest. And as Ford-
Connors and Paratore, (2015) highlight ‘students who enter 
classrooms with a low store of vocabulary knowledge are unlikely 
to acquire complex knowledge through simple exposure’. 

Word Aware is a structured whole school approach to promote 
the vocabulary development of all children. Focussed on whole 
class learning, the resource is of particular value for those who 
start at a disadvantage – including children with Developmental 
Language Disorder, Special Educational Needs and those who 
speak English as an additional language, but it will extend the 
word learning of all students. 

4 and 2 

Embedding a revised 
handwriting policy and 
approach to basic skills 
development, with a focus on 
writing.  

Curriculum-Based Handwriting Programs: A Systematic Review 
With Effect Sizes. Engel, Lillie, Zurawski and Travers, 2018. 

6 

 

Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £ 50000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Purchase of handwriting 
interventions to support letter 
formation improvement- 
Speed Up and Early 
Handwriting Intervention.  

Speed Up! A kinaesthetic program. Addy 2004.   6 

Implementation of oral 
language interventions (NELI 
and Junior Language Link) to 
improve listening, narrative 
and vocabulary skills for 
disadvantaged pupils who 
have relatively low spoken 
language and comprehension 
skills.  

Evaluation of NELI, the evidenced-based Nuffield Early Language 
Intervention. Stock 2021. RAND.  

 

EEF Oral Language Interventions +6mths.  

NELI has a positive impact on children’s language skills (+3 mths) 
compared to non-participants.  

 

4 

Additional phonics sessions 
targeted at disadvantaged 
pupils who require further 
phonics support.  

EEF Phonics has a positive impact overall (+5 months) with very 
extensive evidence and is an important component in the 
development of early reading skills, particularly for children from 
disadvantaged backgrounds. 

4 
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Additional maths sessions 
using First Class at Number 
for some disadvantaged 
pupils. 

EEF Improving Mathematics in the Early Years and Key Stage 1- 
Use high quality targeted support to help all children learn 
mathematics.  

Edgehill University 
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Specialist SEMH C&L provision 
in a small group classroom.  

EEF Improving Social and Emotional Learning in Primary Schools.  

EEF Individualised instruction + 4 mths. 

EEF Small group tuition + 4 mths. 

Zones of Regulation 2011. 

3 and 5 

Implementation of social and 
emotional intervention: 
THRIVE and Zones of 
Regulation. 

EEF Behaviour Intervention: +3 months Behaviour interventions 

can produce moderate improvements in academic performance 

along with a decrease in problematic behaviours.  

EEF Social and emotional learning: +4 months 

A Curriculum designed to foster self-regulation in students with 

neurobiological impairments. Kuypers, 2008. 

There is extensive evidence associating childhood social and 

emotional skills with improved outcomes at school and in later life.  

3 

Embedding support plans for 
learning for disadvantaged 
pupils with a special 
educational need.  

EEF Individualised instruction + 4 mths. 

EEF Special Educational Needs in Mainstream Schools: Build an 
ongoing, holistic understanding of your pupils and their needs 

Schools should aim to understand individual pupil’s learning 
needs using the graduated approach of the ‘assess, plan, do, 
review’ approach. 

Assessment should be regular and purposeful rather than a one-
off event, and should seek input from parents and carers as well 
as the pupil themselves and specialist professionals. 

All 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 8000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Embedding principles of good 
practice set out in the DfE’s 
Improving Good Attendance 
advice.  

This will involve training for 
pastoral staff to further 
develop and implement 
revised procedures for 
persistent absence.  

The DfE guidance has been informed by engagement with 
school’s that have significantly reduced levels of absence and 
persistent absence.  

 

https://www.gov.uk/government/publications/school-
attendance 

 

1 

Embedding our plan to build 
Cultural Capital amongst our 
most disadvantaged pupils.  

Beck, I; McKeowen, M & Kucan, L (2002) Bringing Words to Life.  2 

https://www.gov.uk/government/publications/school-attendance
https://www.gov.uk/government/publications/school-attendance
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Bourdieu 1970 defined 
cultural capital as ‘familiarity 
with the legitimate culture 
within a society’; what we 
might call ‘high culture’.  

Stahl (2005) “Vocabulary knowledge is knowledge; the knowledge of a 

word not only implies a definition, but also implies how that word fits 

into the world.” 

Cultural Capital: Can we make it work for us? University of Leeds.  

To deliver pastoral support 
at lunchtimes via our 
Reflection Refuge.  

Pastoral Care: A whole school approach to creating the ethos of 
well-being that culminates in better engagement and improved 
academic achievement of learners. Ojewunmi, 2009. Cambridge 
University. BERA.  

3 and 5 

 

Total budgeted cost: £ [insert sum of 3 amounts stated above] 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year.  

Disadvantaged pupils’ data based on the outcomes of summer NFER tests.  

Reading Autumn term Spring term Summer term Summer term (non-

SEND) 

EXS GDS EXS GDS EXS GDS EXS GDS 

Year 1 33% 0% 25% 0% 50% 0% 1 pupil  

Year 2 50% 16% 33% 0% 57% 14% 1 pupil  

Year 3 43% 14% 44% 11% 55% 9% All pupils  

Year 4 25% 0% 75% 0% 86% 0% 80% 0% 

Year 5 67% 50% 71% 14% 89% 22% 86% 29% 

Year 6 38% 0% 56% 13% 50% 19% 54% 23% 

 

Writing  Autumn term Spring term Summer term Summer term (non-

SEND) 

EXS GDS EXS GDS EXS GDS EXS GDS 

Year 1 0% 0% 0% 0% 0% 0% 1 pupil  

Year 2 50% 0% 50% 0% 14% 0% 1 pupil  

Year 3 57% 25% 44% 11% 45% 9% All pupils  

Year 4 25% 0% 25% 0% 29% 0% 40% 0% 

Year 5 66% 20% 57% 14% 44% 11% 57% 14% 

Year 6 31% 0% 44% 0% 56% 13% 62% 15% 

 

Maths Autumn term Spring term Summer term Summer term (non-

SEND) 

EXS GDS EXS GDS EXS GDS EXS GDS 

Year 1 33% 0% 0% 0% 50% 0% 1 pupil  

Year 2 16% 0% 33% 0% 67% 0% 1 pupil  

Year 3 43% 14% 44% 0% 55% 27% All pupils  

Year 4 25% 0% 25% 0% 71% 0% 80% 0% 

Year 5 50% 0% 71% 0% 56% 11% 57% 14% 

Year 6 19% 6% 38% 19% 38% 19% 46% 23% 

Assessment of how successfully the intended outcomes of that plan were met? 

 KS1 Reading and Year 1 phonics 

67% of disadvantaged and 70% of non-disadvantaged pupils passed the phonics screening test at the 
end of year 1 in 2021. Non-disadvantaged pupils who did not pass in Year 1 are on track to pass the at 
the end of year 2, with some pupils having already passed at interim assessment points.  

 Writing Achievement 
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There is still work to do with regards to improving writing outcomes, however, despite the outcomes, 
there are some real success stories and pupils’ ideas and creativity are steadily improving. We now need 
to accelerate this improvement. 

 Mathematics  

Mathematical outcomes for disadvantaged pupils are broadly in line with national outcomes and are 
string in years 2-5. These can be further improved and a continuation of On Track Maths will form part of 
the school’s intervention programme in 21.22 and beyond, along with the introduction of Mastering 
Number in EYFS and First Class at Number in KS1.  

 Attainment in the EYFS Reception year.  

Actions taken by leaders:  
Deployment of additional adults to enable small group learning with increased adult interaction and feedback.  
Formal support procedure instigated to ensure that the quality of teaching was at least good.   
Investment in and development of the environment to ensure that the quality of the provision was at least good 
and met the needs of the cohort.   
Ensured that the attendance policy and behaviour policy were implemented rigorously.   
Provision of 1:1 TA support for pupils with SEMH.  
Implemented a targeted programme of intervention based on individual pupil needs.   
Recruitment of Early Years specialists to the phase.   

Ensured that parents are communicated with regularly and accurately about the progress and 
attainment of their children.   
Interventions:  
Communication and language – NELI, Phonological Awareness, Time to Talk and use of stories and rhymes – 11 
pupils daily.   
Self-confidence and self-awareness – Key person time with focus on achievements, feelings, interests and 
sharing stories – All pupils daily.  
Managing feelings and behaviour – Adult support to access feelings area and use of PSED stories – 8 pupils daily.  
Making relationships – Key person time with focus on achievements, feelings, interests and sharing stories, 
specific use of problem-solving challenges within the provision – 12 pupils daily.  
Reading – Fast phonics tutoring and paired reading – 17 pupils twice weekly.  
Writing – RWI handwriting programme and additional Fred Fingers sessions – 18 pupils twice weekly.  
Number and Shape, space and measure – Maths development opportunities throughout the provision, 
additional maths sessions and specific use of problem-solving challenges - all pupils daily.   
 
Despite a significant amount of support and intervention, 85% of disadvantaged pupils in the EYFS did not 
achieve a GLD. Changes to long, medium and short term planning have been made, along with significant 
changes to staffing and leadership in 2021.22. At present, there is strong correlation between disadvantage and 
poor attendance which is impacting adversely on pupils’ attainment. There has nevertheless been a positive 
impact on the progress disadvantaged pupils have made in all areas.  

 Improve attendance of disadvantaged pupils to LA average (96.5%) July 2021 

 December 2021 
(current) 

July 2021 National  

All 94.9 95.7 95.7 

Disadvantaged  92.1 93.6 92.5 

 To ensure all pupils receive consistently high quality first teaching in class groups which can provide 
small group tuition. 
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The quality of teaching- both in school and remotely continued to be monitored closely during partial 
closure. Monitoring demonstrates good teaching and some which is consistently better. Small group tui-
tion was aimed at, but not exclusively targeted at, pupils who are disadvantaged and also have a special 
educational need.  

What do we know? How do we know? 

Vulnerable and SEND pupils are making good 

progress with social and emotional learning. This is 

impacting positively on their academic achievement.  

Pupils, parents and teachers report increased 

confidence, engagement and independence. This is 

confirmed through monitoring where high levels of 

engagement are seen. This has not been the case for 

these pupils historically.  

Pupils demonstrate the ability to self-regulate where 

they previously found this challenging. This is shown 

through the following factors for specific pupils: 

reduction in detentions; increases from part-time to 

full-time timetables; successful transition from the 

EMS to mainstream provision; ability to work 

alongside and with their peers; reductions in 

exclusions; ability to speak about emotions and to 

respond to adults in times of crisis; reduction in the 

need for adult support and increased ability to select 

and use strategies independently.  

Where vulnerable and SEND pupils attend well and 

fully engaged with remote learning, they are making 

good progress.  

Pupils know more and can do more. This is evidenced 

through the following: written evidence in pupil 

workbooks; pupil voice collected as part of core and 

foundation subject assessment; progress in reading 

book levels; progress through the RWI programme; 

pupils who were previously unable to access the 

appropriate year group test now able to achieve a 

standardised score and in some cases attain the 

expected level; progress in standardised scores from 

December to March; progress in pre-key stage 

standards, progress through the school’s English 

curriculum; achievement of targets.  

Pupils who access the additional support provided by 

the mixed class make accelerated progress.  

All pupils currently in the mixed class are making 

good progress with social and emotional learning. 

Almost all pupils in the mixed class are making good 

progress in reading, writing and maths. Where pupils 

are not yet making good progress it can be attributed 

to lack of engagement with remote learning despite 

all efforts of the school, attendance that has been 

lower than their peers, 1 pupil with a significant 

medical condition and 2 pupils who have been moved 

into the class following school re-opening.  27% of 
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pupils in class Ali are also now working at the 

expected level for reading. These pupils were 

previously working significantly below age related 

expectations and their progress without the 

additional support provided in this class was slow. 

Many pupils who access the additional support 

provided by the mixed class subsequently move off 

the SEND register and also transition successfully to 

learn alongside their peers. This is evidenced through 

progress and attainment data.  These pupils are now 

able to learn successfully and independently with 

high levels of engagement.  

 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will 

help the Department for Education identify which ones are popular in England 

Programme Provider 

Word Aware By Anna Branagan, Stephen Parsons 

October 22, 2021 by Routledge 

Zones of Regulation FRAMEWORK DESIGNED TO FOSTER REGULATION 
AND EMOTIONAL CONTROL:  LEAH KUYPERS 

Reflect Ed. Metacognition  Rosendale Research School 

 



13 

Further information (optional) 

 

Cultural Capital-The best of what has been thought and said. 

Intent 

At Malton Primary School, we believe cultural capital is of high importance. Our vision for cultural capital incorporates our 4 

key values: respect, collaboration, determination and enquiry. We know from conferencing pupils some have very limited life 

experiences beyond the locality of Malton. We aimed to increase opportunities for purposeful learning in and beyond the 

classroom in the hope that this will impact positively on academic outcomes. Our school is passionate about enquiry and 

delivers the broad and balanced curriculum which is unique to our school. Our cultural capital overview is designed to equip 

pupils with a wealth of knowledge and cultural capital which they will then use in life.  

Building Cultural Capital with a view to improving vocabulary.  

1. Developing tier 2 language.  
What is tier 2 language?   
Language can be divided into three tiers: 1- basic words; 2- high frequency words for mature language users (there are about 
7000) and 3- low frequency words which are specific to a topic or context.   
Research recommends you teach 400 tier 2 words a year over the course of primary education.   
Beck et al; 2002 promote an evidenced based strategy for doing so. 

2. Graphic organisers  
The project aimed to use memorable experiences and an approach called ‘Self-Regulated Strategy Development’ (SRSD) to 
help struggling writers in Years 6 and 7. SRSD provides a clear structure to help pupils plan, monitor and evaluate their writ-
ing. It aims to encourage pupils to take ownership of their work and can be used to teach most genres of writing, including 
narrative writing. Memorable experiences, such as trips to local landmarks or visits from World War II veterans, were used as 
a focus for writing lessons.  
When teaching a specific genre all teachers were asked to include the following elements:  

1. Discussion about the genre. 
2. Mnemonics – the mnemonic recommended for use was IPEELL:   

I= Introductory paragraph;  
P= Points;   
E = Examples/elaboration;   
E=End;   
L=Links (connectives, openers);   
L = Language (wow words, genre specific vocabulary, punctuation)  

3. Graphic organisers – all schools were asked to use the same graphic organiser (planning scaffold)  
4. Self-assessment- using a metacognitive approach   

How does this link to trips and visits?  
What does Sue Palmer say?   
In order to help our children to write we must support them with:  
- acquiring and internalising the factual content to be recorded;  
- organising the content for their own purpose;  
- considering the audience and purpose of the text;  
- selecting an appropriate layout and language to convey the content.   
 At all points in the process the interface between spoken and written language is important. Firstly, we must recognise the 
importance of spoken vocabulary (see point 1) and organising content before writing. - Skeletons to hang writing on.  
 
Implementation  
We began by looking and the curriculum and considering what trips and visits could support not only the pupil’s knowledge 
but provide pupils with contextual understanding of places beyond Malton. Although we believe our locality is important, we 
want our pupils to experience different methods of travel and explore places with a variety of cultures and context. We 
aim to enrich experiences beyond the locality for children with a focus on developing rich vocabulary. We expected this to 
impact positively on all areas of the curriculum.  We are committed to giving children as many of the following experiences as 
possible over their primary school career.   
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All trips and visits are planned well in advance allowing parents the time to make payments and payment plans if necessary. 
The Operational Manager plans, organises and books the trips to deduce workload from teachers. This is something which 
teachers speak highly positive about. The decrease in workload has meant they are eager to request that trips are arranged 
and children participate in as many experiences as possible.  
 

 Autumn 1 
 

Autumn 2 Christmas  Spring 1 Spring 2 Summer 1 Summer 2 

2gether and 
Nursery 

Trip to 
Library 
 

Trip to Library 
Arboretum- 
Castle Howard 

 Trip to 
Library 
 

Trip to 
Library 
 

Trip to 
Library 
Fairy trail- 
NYM 

Trip to 
Library 
 

Reception 
and Year 1 
Visit a 
seaside 

 Trip to Library 
Visit a Church  

Pantomime 
experience for 
the whole 
School 

York Castle 
Museum  

Trip to 
Library 
 

Go and buy 
fish and 
chips 

Trip to 
Library 
Trip to the 
seaside  

Year 2 
Visit a farm 

  Transport 
Museum Hull  

Visit a 
Church  

 Visit a farm- 
Whole Hogg 
Farm  

Year 3 
Visit a multi-
cultural City 

   
 
 

Visit a 
Church  
Leeds- a 
day in a 
city. 
 

 Explore the 
history in 
local town- 
Malton 

Year 4 
Go to the 
cinema 

Orchard 
Fields- 
Romans  
 

The Lion, 
Witch and the 
Wardrobe 
experience. 
York Rock 
church  
Cinema 

Yorkshire 
Museum- 
Greeks  

 Thornton 
Dale River 
Trip and 
River Esk 

York Art 
Gallery 
Danelaw- 
Anglo 
Saxons  

Year 5 
Ride on a 
train 

 Be a Victorian 
Miner- 
National Coal 
Mining 
Museum  

York 
Minster/ 
Restaurant-
Train  

  Malton 
Cookery 
School- 
Bread 
Ryedale 
Folk 
Museum  

Year 6 
-Residential 
(sleep away 
from home) 
Theatre 
Experience 

Eden 
Camp 
 

Theatre and 
Art Gallery-
York 

 Quest for 
the Lost 
Words- 
Danby 
Visitors 
Centre 

Lincoln- City 
Break 
Overnight 
 

Danelaw 
Viking 
Village  

Year 6 Residential- East Barmby  

 
Pledges 
We believe providing pupils with a variety of experience and opportunities is absolutely the right thing for our pupils. 
The aim of our pledges is to broaden experiences and extend opportunities. 
 

Early Years 
2gether and 
Nursery 

Reception and 
Year 1 

Year 2 Year 3 Year 4 
 

Year 5 Year 6 

The Curiosity 
Approach  

Visit a seaside Visit a farm Visit a multi-
cultural City 

Go to the 
cinema 

Ride on a 
train 

-Residential 
(sleep away 
from home) 
Theatre 
Experience 
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In our Early Years Foundation Stage, children are provided with what they need for what comes next in their learning and 
development. The experiences pupils have prior to them joining our school are quickly established in order to create the most 
appropriate plan. Our commitment to curiosity promotion enables pupils to experience awe and wonder on a daily basis.  
Impact 
It’s too early to draw definitive conclusions on the overall effectiveness of our cultural capital plan; however, where trips and 
visits have taken place pupils are able to transfer this learning into the classroom. Pupils are able to talk confidently about 
their knowledge and understanding gained from the trips. 
 
We have learned a great deal about communication over the years around cultural capital. Communicating sensitively with 
parents is key and holding face to face or telephone conversations works so much better than simply sending out written 
communication. The barriers to participation have, in some cases, been broken down by using this personalised approach and 
having a key member of staff with the skills and time to do has been pivotal to its success.   
 
Evidence:  
-Individual telephone conversations to parents who we know historically have had financial difficulties.  
-Additional conversations both parents and pupils of those who have an additional need. Ensuring we are able to remove 
barriers for both parents and pupils.  
-Providing pupils will opportunities to attend trips as parent volunteers. Library Visit- 3 parent attended.  
 

 Intent Implementation Impact 

Eden Camp 

30.09.2021 

Year 6 

To provide pupils with a wealth 

of knowledge about the war and 

develop a deeper understanding 

of what times were like 

historically.  

To immerse pupils in a setting 

which is rich in topic specific 

vocabulary.  

Pupils will be expose to topic 

specific tier 2 and 3 

vocabularies.  

Pupils will be able to put 

knowledge into context.  

Completion of newspaper report 

writing.  

Pupils are able to use a wider 

range of vocabulary. See pupil 

voice. 

Pupils have developed a deeper 

understand as to why the war 

started and what life was actually 

like during the war.  

 
Pupil Voice- What has been the impact of this trip? 

 Did you enjoy the trip? 

Have you been before? 

What have you learnt 

from your trip? 

When have you used 

information or 

knowledge from your 

visit back in class? 

What activities or 

tasks did you 

complete during your 

visit? 

Disadvantaged 

pupil 1: 

‘The trip was really 

good; I have never been 

before but I’d love to go 

again.’  

 

‘We learnt a lot about 

the Blitz and how the war 

started. I learnt a lot 

about German ships and 

how they were used to 

attack underwater.’ 

‘We learnt a lot about 

what life was like during 

the war- what sweets 

children would have and 

rations.’ 

‘Today in history we are 

answering questions 

about the Blitz and the 

ARP. We are comparing 

the different types of 

shelters- Anderson and 

Morrison.’ 

‘We had to complete 

a research task whilst 

we were there. It was 

hard to get all the 

information down as 

it was so interesting.’ 

Disadvantaged 

pupil 2: 

‘I have never been to 

Eden Camp before and I 

don’t know why 

‘I learnt a lot about the 

different types of 

transport and the 

‘We are going to write a 

newspaper report about 

evacuees- we haven’t 

‘We had a lot of 

general questions to 
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because it is close to 

where I live.’ 

weapons used during the 

war. We saw lots of 

pretend dead bodies 

which wasn’t every nice 

but it is what happened.’ 

started this yet through 

as we are still learning.’ 

answer about the 

war.’ 

SEND pupil 1: ‘The trip was amazing. I 

haven’t been since I 

was younger. I think it 

was even better.’  

Previously when I have 

been I have been too 

scared to push the red 

button to sound the 

siren- this time I was 

brave enough to do it!’ 

‘I have learnt a lot more 

about the Blitz and how 

Hitler was not a very kind 

man!’ 

‘I learnt how people on 

the Westside were 

treated very differently 

to people on the east 

side- I don’t think this is 

OK.’ 

‘When I attended an 

open evening at the 

secondary school and I 

was able to use to use 

what I have learnt from 

the trip to answer a 

question about when the 

war started and why. I 

couldn’t do this before 

because I didn’t know.’ 

‘We had to answer 

questions in each hut 

about the war, there 

was a lot of 

vocabulary.’ 

 

 Intent Implementation Impact 

Year 5 Mining 

Museum  

11.11.2021 

 To allow the children to explore 

a historical museum to recap 

their learning of Victorian 

working conditions.  

 

Children will be able to recall 

previous learning on the 

Victorians from Autumn 1 and 

consider how rock formation 

and below Earth's surface 

levels can transform due to 

volcanic eruptions 

(Geography). 

Children will be able to apply this 

historical and geographical 

knowledge to our fiction story 

writing when describing setting 

and can also apply it to a stand-

alone explanation text. 

 

 
Pupil Voice- What has been the impact of this trip? 

 Did you enjoy the trip? 

Have you been before? 

What have you learnt 

from your trip? 

When have you used 

information or 

knowledge from your 

visit back in class? 

What activities or 

tasks did you 

complete during your 

visit? 

Disadvantaged 

pupil 1: 

CC 

‘I really enjoyed the trip 

as I haven’t been 

before, it was such a 

long way but good.’ 

‘I know now what it was 

like in a coal mine and 

what they did when they 

used to work down 

there’. 

‘I used this knowledge 

when learning about the 

Victorians- we did a lot of 

work in history about 

this.’ 

‘I loved putting on 

the safety helmets 

and going down the 

mine- it must have 

been really scary for 

people who worked 

in the mine’. 

Disadvantaged 

pupil 2: 

AS 

‘I have never been 

before but I’d love to 

go again.’ 

 ‘I used what I learnt in 

Reading’. 

‘We went through 

two tunnels which 

showed us what life 

was like down a 

mine- it was very 

dark and lonely.’ 
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SEND pupil 1: 

TP 

‘I’ve been there before- 

I love it.’ 

‘I saw the caves where 

people put the bombs in 

the holes- this is 

frightening. I saw all the 

machines they used 

down the mines- I 

wondered how they 

would fit.’ 

‘We used what we had 

learnt in our writing.’ 

‘We put on helmets 

and went swimming 

down the mine’. 

SEND pupil 1: 

SA 

‘I have never been 

before but I really 

enjoyed it, I’m going to 

ask my Mum to take 

me again.’ 

‘I learnt that coal is made 

from the walls of the 

mine- it was really dusty 

down in the mine’. 

‘I didn’t do anything with 

this information as I went 

back to the wizards.’ 

‘I learnt a lot about 

coal from going down 

the mine- I felt sorry 

for the horses who 

used to work in the 

mines.’ 

Persistent 

Absent Pupil: 

 

 

 

   

 
 

 Intent Implementation Impact 

2gether and 

Nursery Castle 

Howard 

18.11.2021 

Children can talk about what 

they have seen and similarities 

and differences between their 

own homes and lives. 

Children can talk about shared 

experience and compare to 

tings inside the classroom. 

Talk for writing, increase 

vocabulary and comprehension of 

vocabulary around experience.  

 
Pupil Voice- What has been the impact of this trip? 
 

Firefighters- 

Questions 

asked by pupils: 

Thursday 9th 

December  

4 firefighters 

and fire engine 

Willow Oaks Year 2 

Do you work long hours? 

Do you have a fireman’s pole 

at the station? 

Do you get scared when you 

going into a burning building? 

Do you work in the night? 

Do you enjoy your job? 

 

 

 

How much water do you 

carry every day? 

What is your coat made 

from? 

How heavy is that tank? 

Can you breathe with that 

equipment on? 

Do you work in the night? 

How loud is your siren? 

 

What clothes do you wear when you 

are managing asbestos in a fire? EM 

How heavy is your engine- does the 

weight make it difficult to drive? 

What is the suspension like on your 

truck? How do you hold the truck 

steady when using the ladders? 

Do you also help with floods because 

I’ve seen you pumping water when 

Malton flooded? 
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 Intent Implementation Impact 

Year 4  

Narnia- Castle 

Howard 

14.12.2021 

 

Visit International tourist site, 

Significant local employer and 

landowner, sight of 

historic/social interest during the 

festive season with topic specific 

focus. 

Geography: consider 

landscape gardens/historic 

building/current tourism in 

the context of changing local 

environment. 

Reading: bringing to life the 

book currently being studied 

through a physical experience 

enriching students’ 

understanding of the text and 

internalisation of the 

narrative.  

Enhancing personal perception to 

be reflected through language 

choices and description within 

writing.  

 

 
Pupil Voice- What has been the impact of this trip? 

 Did you enjoy the trip? 

Have you been before? 

What have you learnt 

from your trip? 

When have you used 

information or 

knowledge from your 

visit back in class? 

What activities or 

tasks did you 

complete during your 

visit? 

Disadvantaged 

LW: 

 

‘I really enjoyed my trip 

to Castle Howard- I 

have never been in the 

house before.  

It was a really nice day 

and it was nice to see 

Ms Debney smiling and 

having fun.’ 

‘It was nice to see 

different parts of the 

book in real life. I learnt a 

lot about Aslan  

I found out that the snow 

queen asked lots of 

question when the foxes 

were at the table- id 

didn’t know this.’ 

‘I collect lots of 

describing words.’  

‘We had to collect 

vocabulary which we 

would need then use 

in our writing.’  

Disadvantaged 

pupil 

Absent- missed out on trip due to COVID.  

SEND pupil 1 

 

 

‘It was the best day 

ever.  

I have never ever seen 

such a big Christmas 

tree.’  

‘I didn’t realise how 

much food the foxes ate 

when they were around 

the table. The queen was 

really strict.’ 

‘We described the 

different sound which we 

heard in each room- you 

don’t get this in the 

book.’  

‘We discussed after 

what we had seen.’ 

Persistent 

Absent Pupil 

‘When I was a baby I 

used to go to Castle 

Howard to run around 

but I have never been 

in the house.’ 

‘I now know what Aslan 

really looked like.’ 

‘I will use this in my 

writing and it will help 

me when we finish 

reading the book.’  

‘We had to discuss at 

the end what we had 

seen and any words 

which came into our 

head.’  
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 Intent Implementation Impact 

Year 6- York trip 

York Minster 

Bella Itaila 

Grand Opera 

House-Dick 

Turpin Rides 

again! 

Pupils experience visiting an art 

gallery and experience a live 

theatre production.  

 

Enhancing knowledge and 

understandings of 

architectural structures for DT 

next term. 

TBC 

 
Pupil Voice- What has been the impact of this trip? 

 Did you enjoy the trip? 

Have you been before? 

What have you learnt 

from your trip? 

When have you used 

information or 

knowledge from your 

visit back in class? 

What activities or 

tasks did you 

complete during your 

visit? 

Disadvantaged 

 

‘I really enjoyed the 

theatre- I have never 

been before- I didn’t 

know what to expect.’ 

‘I learnt that Dick Turpin 

was in fact not a very 

nice person.’  

Pupils will use this next 

term in DT and RE.  

‘We had to find 

different parts of the 

minster using 

coordinates.’ 

Disadvantaged 

 

I loved the panto- I 

have only ever been 

once before but it was 

a really small 

pantomime compared 

to this one.  

‘Best Trip So Far at 

MCPS’ 

‘I felt so lucky to be 

able to have gone on 

this trip.’ 

‘I learnt that when you 

are doing something it is 

ok to get it wrong and 

laugh it off- they did this 

in the panto and it was 

actually ok to get it 

wrong.’ 

‘We had to use map 

skills to work out way 

around the minster.’ 

SEND pupil  

 

‘I really enjoyed it. I 

have never heard our 

class laugh and smile so 

much.’ 

‘Best Day Ever’ 

‘I learnt that St Johns life 

is exactly reflected in a 

window display in the 

minster- he must have 

been very important if he 

has a whole window 

dedicated to him.’ 

‘We had to find 

certain parts of the 

minster to be able to 

answer questions- it 

was good but I felt 

the pressure. Don’t 

panic Miss Green- we 

did it.’ 

Persistent 

Absent Pupil  

I really enjoyed it. It 

was nice to be out with 

our friends doing 

something fun.  

‘Did you know St John is 

actually buried at York 

Minster. We were able to 

physically sit in the 

meeting room in the 

‘We had to use out 

map skills to find out 

way around.’ 
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minster- it was really 

cool.’ 

 
 
EYFS visitor updates: 

Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Firefighter- 692626 

January  

Pharmacist-Nick Caddy 

TBC 

Dentist- 

A shop 

owner/businessman 

(Kemps)- 

Police officer 

Nurse 

Hairdresser and 

Engineer 

Farmer and HGV driver 
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Strategy Resource For who? Evidence base Rationale / Further information  Personnel 

To implement small group 

tuition 

Small group Tuition  Years 3,4,and 5 

pupils with SEND. 

EEF Feedback +8 mths 

EEF: One to One Tuition +5 mths 

 

EEF: Tuition delivered by high quality teachers is likely to have the 

highest impact. Tuition, guided by the school and linked to the curriculum 

is most beneficial for pupils required to catch up using practice or 

feedback.  

KS/RM 

To employ additional 

teaching capacity for 

focused catch up in core 

subjects  

Additional teacher 

 

£11851  
Broken down over the two 
financial years as follows: 
20/21 6464.23 (October to 
March) 
21/22 5386.85 (March to 
August) 

Pupils in Year 5 

and 6 identified by 

baseline 

assessments as 

requiring catch up 

in reading, writing 

and/or maths.  

EEF Feedback +8 mths 

EEF: One to One Tuition +5 mths 

 

 

EEF: Great teaching is the most important lever schools have to improve 

outcomes for pupils.  

Providing pupils with high quality feedback, building on accurate 

assessment, is a promising approach for improving outcomes.  

RD 

Implement a revised home-

learning policy with a focus 

on effective remote 

learning.  

Microsoft Teams 

SeeSaw 

All pupils with a 

focus on 

disadvantaged 

pupils.  

EEF: Homework +2 mths 

 

EEF Rapid evidence assessment- 

Distance learning 

EEF: To support learning, how technology is used matters most. 

Ensuring the elements of effective teaching are present- clear 

expectations, scaffolding, practice and feedback.  

JA/AH 

To provide additional 

mentoring and support for 

early career teachers  

NQT mentor Early career 

teachers.  

DfE: Reducing workload: supporting teachers I the early stages 

of their career. March 2019.  

 

For the 2019 cohort, ITT providers were able to make judgements on 

trainees based on assessments already completed, and each trainee’s 

current trajectory of progress towards meeting the teachers’ standards, in 

order to recommend trainees for the award of Qualified Teacher Status 

(QTS). The 2019 trainee cohort have demonstrated flexibility and 

resilience in the unique circumstances caused by the outbreak. They 

have skills and experience that will be invaluable to schools as they 

become newly qualified teachers (NQTs) in the new academic year. 

JA/AL 

To continue to implement 

the Nuffield Early Language 

Intervention   

Welcomm Screener and 

NELI programme  

 

Pupils in Nursery 

and reception.  

EEF Early Language Intervention +3 mths EEF: Structured interventions have shown to be successful when 

providing catch up. Programmes are likely to have the greatest impact 

where they meet a specific need, are carefully timetabled and include 

regular sessions over a sustained period of time.  

MC/RV 

To implement Self-

regulated strategy 

development in writing in 

Key Stage 2. 

Powerful Writing 

Strategies for all 

Students- Harris and 

Graham.  

£40 

Pupils in Year 5 

and 6 identified by 

baseline 

assessments as 

requiring catch up 

in writing. 

EEF Feedback +8 mths 

EEF metacognition +7 mths 

EEF: Improving Writing Quality- Torgeson and Torgeson 2014 

Poor writers fail to notice errors, confuse grammatical rules (often leading 

to editing creating more errors) and fail to consider the intended audience 

for their writing. They also tend to lack linguistic knowledge. Based on the 

IPEELL intervention, this writing process encourages pupils to plan, draft, 

edit, and revise their writing.  

RD/KR 



22 

What makes a good writer? Differences in good and poor writers’ 

self-regulation of writing- Ferrari, Bouffard and Line Rainville 

(1998). 

To deliver a handwriting 

intervention for pupils in 

Year 6.  

Speed UP handwriting 

programme.  

£30 

Targeted year 6 

pupils. 

Berninger et al; 2006: Language by Hand. 

Richards et al; 2011- handwriting is not merely a mechanical or 

motor skill.  

Christensen 2005- handwriting is not just about training the hand 

but it is about memory and orthographic processes.   

Medwell, Strand and Wray 2009- handwriting as a language act. 

The ability to produce legible handwriting at speed has shown to make a 

significant contribution to achievement. Repeated practice will not 

address the underlying cause of the difficulty and any intervention used 

must tackle perceptual conceptualisation.  

RD 

To assign additional 

teachers to Read Write Inc. 

in Year 1. 

Teaching time: 10 hours 

per week – 8 weeks. 

£3200 

 

Year 1 pupils at 

risk of not passing 

the phonics 

screener. 

EEF Phonics +4 mths  Phonics approaches have been consistently found to be effective in 

supporting younger readers to master the basics of reading, with an 

average impact of an additional four months’ progress. Research 

suggests that phonics is particularly beneficial for younger learners (4-7 

year olds) as they begin to read. Teaching phonics is more effective on 

average than other approaches to early reading (such as whole language 

or alphabetic approaches). 

There have been a number of studies, reviews and meta-analyses that 

have consistently found that the systematic teaching of phonics is 

beneficial. 

KR/JA 

To implement ‘fast track 

tutoring’ for phonics in year 

. 

Teaching time: 2 hours 

per week – 6 weeks 

£480 

Year 1 pupils at 

risk of not passing 

the phonics 

screener. 

EEF Phonics +4 mths JA 

To implement a phonics, 

catch up programme in 

Year 2.  

Teaching time: 90 

minutes per week- 6 

weeks  

£360 

Year 2 pupils at 

risk of not passing 

the phonics 

screener and 

falling behind their 

peers.  

EEF Phonics +4 mths JA 

TOTAL EXPENDITURE TO 

DATE: 

£15961   

REMAINING: £2039  

 


