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Malton Community Primary School 

Pupil Premium Grant (PPG) Expenditure Report 

 

Pupil Premium is funding we receive from the government. It is additional to our main school funds and is used to address 

underlying inequalities between children who are eligible for Free School Meals (FSM) or who have been in the last six 

years, and their peers, by making sure this extra funding reaches the children who need it.  

Over view of the school 

Cohort Information 

Total number of pupils on role  282 

Total number of pupils eligible for PPG or Ever6 50 

Total monies available for 2017/18 £65,000 

2016/17 £79,300 

2015/16 £74,000 

2014/15 £71,200 

2013/14 £46,800 

2012/13 £27,600 
 

Pupil outcomes 2016/17 

Current attainment and progress 

EYFS 2016-17 Pupils eligible for PP (Disadvantaged) Pupils not eligible for PP (other) 

Proportion of pupils achieving a good 
level of development (GLD) 

100%  (2 pupils) 71% 

Proportion of pupils achieving at least 
the expected standard in Reading 

100% 71% 

Proportion of pupils achieving at least 
the expected standard in Writing 

100% 71% 

Proportion of pupils achieving at least 
the expected standard in Number 

100% 71% 

Year 1 Phonics Pupils eligible for PP Pupils not eligible for PP  

Proportion achieving at least the 
expected standard  in Year 1 phonics 

100% (2 pupils) 88% (34 pupils) 

Key stage 1 2016-17 Pupils eligible for PP Pupils not eligible for PP 

Proportion of pupils achieving at least 
the expected standard in Reading 

56% (9 pupils, 33% SEND) 82% 

Proportion of pupils achieving at least 
the expected standard in Writing 

44% 68% 

Proportion of pupils achieving at least 
the expected standard in Maths 

44% 79% 

Key Stage 2 2016-17 Pupils eligible for PP (10 pupils, 30% 
SEND) 

Pupils not eligible for PP 

Proportion of pupils achieving at least 
the expected standard in Reading 

40%  65% 

Proportion of pupils achieving at least 
the expected standard in Writing 

70% 73% 

Proportion of pupils achieving at least 
the expected standard in Maths 

60% 65% 

Proportion achieving at least the 
expected standard in RWM combined 

40%  48%  
(55% all) 
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Previous performance of disadvantaged pupils at the end of Key Stage 2 

 2016 2017 

Proportion of pupils achieving at least the expected standard in RWM combined 33% 40% 

% of pupils making expected progress (calculated progress >=0) in Reading   60% 

Progress score in Reading  -5.60 0.23 

% of pupils making expected progress (calculated progress >=0) in Writing   70% 

Progress score in Writing  -0.24 0.7 

% of pupils making expected progress (calculated progress >=0) in Maths   60% 

Progress score in Maths  -9.95 -0.14 

 

Proportion of pupils achieving at least the expected standard in Reading 44% 40%  

Proportion of pupils achieving at least the expected standard in Writing 56% 70% 

Proportion of pupils achieving at least the expected standard in Maths 33% 60% 

Proportion of pupils achieving at least the expected standard in Grammar 33% 40% 

 

Outcomes at the end of key stage 2 have significantly improved for disadvantaged pupils; however, spelling and grammar 

are still a key area for improvement.  

Where we are as a school  

Previously, our pupil premium grant (PPG) has been primarily focused on raising pupil achievement in reading, writing and 

maths. To a large degree, this has been successful; particularly at the end of key stage 2, however, the school recognises 

the requirement to improve these outcomes even further for all year groups.  

Our Ofsted Inspection in 2014 identified that the gap between eligible pupils and their non-eligible peers had narrowed 

significantly and that pupils eligible for the PPG were achieving almost as well, and sometimes better, than other pupils. 

More recent data, however, illustrates the need to ensure eligible pupils in some year groups, make rapid progress in 

order to achieve well.  

The quality of teaching and learning has improved over the course of last academic year. This has led to significant 

improvements in the rate of progress for all pupils in 2017 (see table below). The rate of progress of pupils eligible for PPG 

was greater than their non-eligible peers in reading and maths. This demonstrates that across the 2016/17 academic year, 

the interventions which were put in place have supported children in making better progress in these subjects.  

 Reading Writing Maths 

Disadvantaged 2017 0.2 0.7 -0.1 

Disadvantaged 2016 -5.6 0.24 -9.95 

Not disadvantaged 2017 -0.6 1.5 -1.2 

Not disadvantaged 2016 -5.3 -1.2 -4.7 

 

How do we compare nationally?  

 Reading Writing Maths 

Progress score for disadvantaged pupils 
(10 pupils) 

0.2 0.7 -0.1 

National other  0.3 0.17 0.3 
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The progress demonstrated in reading and writing is above the national comparator group for disadvantaged-other and 

this demonstrates the difference is diminishing for our children compared to their national non-disadvantaged peers. In 

maths, progress was above that of disadvantaged pupils nationally (-0.1, national -0.5). 

Analysis of subgroups of disadvantaged pupils based on their prior attainment demonstrates that there are specific groups 

which are performing very well and some which are underperforming. The table below breaks down the progress of 

Disadvantaged pupils into their prior attainment groups.  

The green highlighting demonstrates where progress was above the national comparator group (National other), meaning 

that pupils have diminished the difference or narrowed the gap with their peers. The gold highlighting shows where 

progress was above 0.  

The areas where progress was not good enough was for low prior attaining pupils in writing, middle prior attaining pupils 

in reading and maths and higher prior attaining pupils in maths. This highlights a school-wide issue, where the lowest prior 

attaining pupils, including those pupils with SEND do not always make as much progress as we would like them to. This 

forms a key part of our school development planning in 2017/18.  

 Reading Writing Maths 

Low 2016 -8.24 1.84 -12.07 

Low 2017 3.4 -1.4 3.7 

national other  -0.6 1.5 -1.2 

Middle 2016 -3.81 -1.53 -9.36 

Middle 2017 -1.9 2.0 -1.3 

national other  -0.6 1.5 -1.2 

High 2016 -6.58 4.29 -6.57 

High 2017 0.0 1.0 -2.5 

national other  -0.6 1.5 -1.2 

 

Governance and Leadership  

Mr Roger Dunkley has been appointed Lead Governor for Pupil Premium and meets with the Headteacher and Assistant 

Headteacher, Miss Jill Anderson, to discuss the impact of expenditure. Miss Anderson and Miss Wilkinson champion pupil 

premium. They meet to discuss action planning and the impact of actions. They review the sustainability of planned 

expenditure and, if something is not having the desired impact, intervene or revise expenditure planning. Pupil outcomes, 

including outcomes for disadvantaged pupils filter down into middle leadership roles (Reading, Writing and Maths 

Leaders). This includes, pupil conferencing, listening to children read, monitoring the performance of more able 

disadvantaged pupils and book scrutiny.  

Looking ahead 

We always begin by looking at pupil outcomes; analysing the data for pupils eligible for the grant in every year group. We 

collect, analyse and use data frequently to maximum effect in monitoring the progress of every eligible pupil so that 

interventions can be put in place quickly, as soon as a pupil is starting to slip as recommended by John Dunford, National 

Pupil Premium Champion. 

We fully understand the importance of ensuring that pupils receive high quality first teaching on a daily basis. This has 

formed a key priority in our school development plan for the academic years 2016/17 and 2017/18. Several strategies 

have been implemented to ensure that pupils receive quality teaching, including daily feedback for disadvantaged pupils, 

planning specifically for this group and reflective practice.  

“What you do on a daily basis as a teacher impacts directly on the life chances of the students in front of you.” Alistair 

Smith, High Performers (2011) 
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The pre-eminence given to the impact of teacher quality on student achievement – specifically on disadvantaged students 

– is supported by research, including the study undertaken by the Sutton Trust (Improving the impact of teachers on pupil 

achievement in the UK – interim findings, September 2011). The Sutton Trust’s report states: “The effects of high-quality 

teaching are especially significant for pupils from disadvantaged backgrounds: over a school year, these pupils gain 1.5 

years’ worth of learning with very effective teachers, compared with 0.5 years with poorly performing teachers. 

High quality teaching therefore disproportionately benefits disadvantaged children…if you teach well and they learn well, 

the gap should narrow.’ John Dunford, National Pupil Premium Champion. 

Alongside this focus on consistently high quality teaching, we have identified specific barriers to learning through a 

rigorous approach to pupil progress meetings. Revisions to support and intervention have also been implemented and this 

includes the effective deployment of an inclusion team, rigorous baselining, support and intervention and forensic pupil 

tracking. Interventions are well-researched and are always evidenced-based. We have primarily utilised the Education 

Endowment Foundation to research the impact of various approaches.  

The Headteacher and Assistant Headteachers collate information about pupils’ achievements and barriers to learning in 

collaboration with the school’s SENCo. A key pupil intervention map is updated five times throughout the year with 

expectations that class teachers evaluate the impact of support and intervention and identify barriers to learning. These 

are discussed in depth at pupil progress meetings which always consider the needs of all Disadvantaged pupils without 

fail.  

The following table illustrates the key trends in barriers to learning and progress for disadvantaged pupils. We have high 

aspirations for all our pupils at Malton Community primary School and there is not expectation when it comes to 

Disadvantaged pupils. Pupils’ targets are set using FFT Aspire and knowledge of their prior attainment.  

 Trends identified through pupil progress meetings 
and pupil voice 

Likely barrier to learning 

A Children benefit from having exposure to rich 
language, for example, reading novels and 
experiences beyond the classroom.  

Language deficit (speech and language barriers) - both a 
gap in vocabulary and a lack of ability to manipulate 
language for effect 
Limited cultural capital and enrichment which limits 
language and understanding 

B Children can find it difficult to self-regulate their 
own behaviours.  

Lack of metacognitive strategies 

C Pupils benefit from having additional time to 
complete work if required 

Reading fluency and processing speed 

D Children benefit from having some key vocabulary 
pre-taught. 

Special educational needs in relation to reading 
comprehension, maths and writing (dyslexic tendencies) 

E Children benefit from consolidating learning at 
home. 

Some eligible pupils have a tendency to not always 
complete home learning tasks 

F Children benefit from being in school- attendance 
is important.  

Some eligible pupils have a tendency to not attend school 
as much as they should 

 

Approaches identified by the Education Endowment Foundation (EEF) for use during 2017 and 2018 

The most appropriate approaches have been identified through the Education Endowment Foundation toolkit, taking only 

those which demonstrate good levels of impact and focusing on the barriers identified above. 

https://educationendowmentfoundation.org.uk/ 

 

 

https://educationendowmentfoundation.org.uk/
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EEF approach and level of impact School level barriers addressed through this approach  

 Meta-cognition and self-regulation: + 8 months 
impact 
- Children make more progress when they take 

responsibility for their own learning and 
display high levels of motivation 

 Lack of metacognitive strategies 

 Some eligible pupils have a tendency to not attend 
school as much as they should 

 Feedback: + 8 months 
- Children make more progress when they are 

given ample opportunities to respond to 
teacher feedback and expectations are made 
clear 

 Special educational needs in relation to reading 
comprehension, maths and writing (dyslexic 
tendencies) 

 Oral Language Intervention: + 5 months 
- Children benefit from having speech and 

language support from entry to school in the 
EYFS 

- Children benefit from experiences which widen 
their vocabulary 

- Children benefit from the experiences of a 
wider, enriched curriculum 

 Language deficit (speech and language barriers) - 
both a gap in vocabulary and a lack of ability to 
manipulate language for effect 
Limited cultural capital and enrichment which 
limits language and understanding 

 Homework: + 2 months 
- Children do not always complete home 

learning tasks  

 Some eligible pupils have a tendency to not always 
complete home learning tasks 

 Reading fluency and processing speed 

 Small group tuition: + 4 month  Special educational needs in relation to reading 
comprehension, maths and writing (dyslexic 
tendencies) 

 Reading fluency and processing speed 

 

A summary of our pupil premium expenditure 2017/18 

Our School Development Plan details our planned approach to improving outcomes. Using the research detailed above we 

have focused expenditure and action on the following this year: 

a. Target teaching support by accurately assessing pupil needs and providing increased opportunities for providing 

pupils with effective feedback. 

b. Teach reading fluency and comprehension strategies through modelling and supported practice. 

c. Develop pupils’ speaking and listening skills and wider understanding of language (KS1) 

d. Promote purposeful speaking and listening activities which support the development of pupils’ language 

capability and provide a foundation for thinking and communication (KS2) 

e. To provide cultural and enriching activities in order to further enhance language and understanding of the world.   

f. Implementation of metacognitive strategies, including the use of Apps linked to behaviour for learning. 

Our intended outcomes for 2017/18 

1. Increased reading speed 

2. Improved reading comprehension outcomes 

3. Improved writing due to improved use of vocabulary 

4. Well-developed self-regulation strategies 

5. Improved outcomes in reading, writing and maths as a result of effective feedback  

6. Rapid progress made by Disadvantaged pupils, particularly where they have a special educational need, as a 

result of specific planning, support and intervention  

7. Attendance of FSM and FSM6 pupils will be above the national other. 
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Desired Outcome Chosen action/ approach Evidence/ Rationale for choice based on EEF How will we ensure it is delivered 
well? 

Review period 

Quality of teaching  

5. Improved outcomes in reading, 
writing and maths as a result of 
effective feedback  
6. Rapid progress made by 
Disadvantaged pupils, particularly 
where they have a special 
educational need, as a result of 
specific planning, support and 
intervention  

Target teaching support by 
accurately assessing pupil needs 
and providing increased 
opportunities for providing pupils 
with effective feedback. 

Feedback is one of the most powerful influences 
on learning and achievement. Review of 
Educational Research March 2007, Vol. 77, No. 1, 
pp. 81–112 
DOI: 10.3102/003465430298487 
The Power of Feedback 
John Hattie and Helen Timperley 
University of Auckland 
 
EEF identified approaches; Feedback: +8 months; 
oral language interventions: +5 months. 
 
The Sutton Trust’s report states: “The effects of 
high-quality teaching are especially significant for 
pupils from disadvantaged backgrounds: over a 
school year, these pupils gain 1.5 years’ worth of 
learning with very effective teachers, compared 
with 0.5 years with poorly performing teachers. 
 
‘High quality teaching therefore 
disproportionately benefits disadvantaged 
children…if you teach well and they learn well, 
the gap should narrow.’ John Dunford, National 
Pupil Premium Champion. 

The progress of eligible pupils will 
be in line with non-eligible pupils.  
 
The percentage of disadvantaged 
and non-disadvantaged pupils 
reaching the expected standard in 
reading and maths will increase at 
the end of Key Stage 2 in 2017 and 
2018.  
 
We will monitor teaching and 
learning, scrutinise planning and 
talk to pupils about the impact 
feedback is having on their 
progress.  

 
June 2018 
 
 
 
 
 
 
 
 
January 2018 

6. Rapid progress made by 
Disadvantaged pupils, particularly 
where they have a special 
educational need, as a result of 
specific planning, support and 
intervention 

Target teaching support by 
accurately assessing pupil needs 
and planning for groups. 

Implement a planning policy 
(teaching and learning). 
 
We will monitor teaching and 
learning, scrutinise planning and 
talk to pupils about the impact 
feedback is having on their 
progress. 

January 2018 

1. Increased reading speed 
2. Improved reading 
comprehension outcomes 
 

Teach reading comprehension 
strategies through modelling and 
supported practice. 

We will monitor the teaching of 
reading in all year groups.  
We will track pupil reading 
progress rigorously.  
 
Implement a revised reading 
policy.  

January 2018 

3. Improved writing due to 
improved use of vocabulary 

Develop pupils’ speaking and 
listening skills and wider 
understanding of language (KS1) 

Train all new staff in the delivery 
of talk for learning.  
Monitor talk for learning across 
the curriculum by observing 
teaching and learning and 
scrutinising planning.  

October 2017, January 2018 

3. Improved writing due to 
improved use of vocabulary 

Promote purposeful speaking and 
listening activities which support 
the development of pupils’ 
language capability and provide a 
foundation for thinking and 
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communication (KS2) 

3. Improved writing due to 
improved use of vocabulary 

Provide staff with instruction on 
pre-teaching vocabulary and 
implement a whole school policy 
specifying expectations.  

Implement a clear policy and set 
of non-negotiables.  

January 2018 

3. Improved writing due to 
improved use of vocabulary 

Train new staff in the delivery of 
talk for learning.  

Train all new staff in the delivery 
of talk for learning.  
Monitor talk for learning across 
the curriculum by observing 
teaching and learning and 
scrutinising planning. 

October 2017, January 2018 

Targeted interventions 

1. Increased reading speed 
2. Improved reading 
comprehension outcomes 
6. Rapid progress made by 
Disadvantaged pupils, particularly 
where they have a special 
educational need, as a result of 
specific planning, support and 
intervention 

Purchase, training and 
implementation of specific 
resources aimed at diagnosis of 
pupil need; 

- BPVS 
- YARC 
- ALK 

EEF identified approaches; small group tuition: + 
4 months; Reading comprehension strategies: + 5 
months; Mastery learning: + 5 months 
 
All of the packages identified have a robust 
evidence base to support their impact.  
 
Over 3,000 pupils in Years 1 to 8 have been 
supported by BRSP in 300 schools: 
 
They made an average Reading Age gain of 12 
months in only 3 months – four times the 
expected progress. 
They made an average Comprehension Age gain 
of 10 months. 
99% of them showed more interest and 
confidence in reading after BRSP. 
 
Research has highlighted the importance of visual 
representations both for teachers and pupils in 
their teaching and learning of mathematics. The 
use of multiple representations in general is an 
important part of teachers’ knowledge of 
mathematics and they can play an important role 
in the explanation of mathematical ideas 
(Leinhardt et al., 1991).  

Monitor delivery of packages and 
moderate this delivery between 
adults.  
 
 

February 2018 

1. Increased reading speed 
2. Improved reading 
comprehension outcomes 
6. Rapid progress made by 
Disadvantaged pupils, particularly 
where they have a special 
educational need, as a result of 
specific planning, support and 
intervention 

Train staff to deliver Better 
Reading Support Partners, Read, 
Write Inc. 6 minute reading 
intervention.  
Better Reading Support Partners:  
provides targeted use of the Pupil 
Premium 
develops phonic and 
comprehension skills 
promotes engagement with and 
enjoyment of reading 
enables pupils to make rapid 
progress in reading 
trains a teaching assistant or 
volunteer to support reading 
effectively provides detailed 
evidence of progress and impact. 

We will monitor teaching and 
learning. 
 
Analyse pupil progress between 
baselines and end of intervention.  
Collect pupil voice about attitudes 
to reading.  
 
Analyse comprehension outcomes 
from tests and test children’s 
reading speed using the RWInc. 
Assessment paper.  

February 2018 

6. Rapid progress made by 
Disadvantaged pupils, particularly 
where they have a special 

Train staff in maths mastery with a 
focus on bar modelling.  

The progress of eligible pupils will 
be in line with non-eligible pupils.  
 

February 2018 
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educational need, as a result of 
specific planning, support and 
intervention 

The percentage of disadvantaged 
and non-disadvantaged pupils 
reaching the expected standard in 
maths will increase at the end of 
Key Stage 1 and 2 in 2017 and 
2018.  
 

Support for whole school approaches  

3. Improved writing due to 
improved use of vocabulary 

To provide cultural and enriching 
activities in order to further 
enhance language and 
understanding of the world.   

EEF identified approaches; metacognition and 
self-regulation: +8 months  
 
http://www.suttontrust.com/newsarchive/bright-
disadvantaged-pupils-get-better-a-levels-
through-reading-for-pleasure-education-trips-
and-regular-homework-as-well-as-good-schools/ 
 

Analyse the uptake of residential 
trips by eligible pupils.  
Correlate written outcomes with 
planning for trips and pupils’ 
engagement with vocabulary as a 
result of the trip/experience.  

February 2018 

4. Well-developed self-regulation 
strategies 

Implementation of metacognitive 
strategies, including the use of 
Apps linked to behaviour for 
learning. 

Monitor use of and impact of 
Class Dojo.  
 

February 2018 

7. Attendance of FSM and FSM6 
pupils will be above the national 
other. 

Attendance officer to focus 
specifically on the Disadvantaged 
group and track attendance 
weekly and to develop 
relationships with parents and 
carers.  

Attendance officer to continue to 
develop relationships with parents 
and carers and instigate coffee 
mornings.  
Implement a revised, robust 
policy- February 2018.  
Weekly meetings with key 
personnel to ensure targeted 
support and intervention are in 
place.  

February 2018 

3. Improved writing due to 
improved use of vocabulary 

Further enhance the school’s 
library with rich texts for enquiry.  

Scrutinise planning for enquiry 
and ensure it is enriched with the 
English curriculum and that 
English skills are applied into other 
areas of the curriculum.  

February 2018 

 

 

 

 

http://www.suttontrust.com/newsarchive/bright-disadvantaged-pupils-get-better-a-levels-through-reading-for-pleasure-education-trips-and-regular-homework-as-well-as-good-schools/
http://www.suttontrust.com/newsarchive/bright-disadvantaged-pupils-get-better-a-levels-through-reading-for-pleasure-education-trips-and-regular-homework-as-well-as-good-schools/
http://www.suttontrust.com/newsarchive/bright-disadvantaged-pupils-get-better-a-levels-through-reading-for-pleasure-education-trips-and-regular-homework-as-well-as-good-schools/
http://www.suttontrust.com/newsarchive/bright-disadvantaged-pupils-get-better-a-levels-through-reading-for-pleasure-education-trips-and-regular-homework-as-well-as-good-schools/
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Building Cultural Capital  

Objective: To enrich experiences beyond the locality for eligible children with a focus on improving vocabulary, reading comprehension and writing outcomes. 

Enquiry Question 

Will raising the profile of pupil premium funding and accountability by introducing the role of ‘Cultural Capital Coordinator’ into school have a positive impact on outcomes for 

disadvantaged pupils? 

Rationale 

18% of our pupils are disadvantaged and in receipt of pupil premium funding. We recognised as a school that the majority of our disadvantaged pupils were achieving lower levels 

of academic progress than their peers. Pupil assessments using the British Picture Vocabulary Scale highlighted the requirement for children to increase the range of vocabulary 

they use and understand. How could this be supported?  

In addition to this information, conferencing pupils and questionnaire feedback, from both pupils and parents, illustrated the need to broaden opportunities for some of our pupils 

who have limited life experiences. Our pupils needed motivating to want to attend school daily and fully engage with the curriculum. We aimed to increase opportunities for 

purposeful learning in and beyond the classroom in the hope that this would impact positively on academic outcomes and attendance. Our school is passionate about enquiry and 

delivers the curriculum through a child-led approach to learning. Is this enough? What more do our pupils need to close the achievement gap between disadvantaged pupils and all 

pupils nationally?  

Actions 

We began by looking at the data; analysing every cohort and not focusing purely on published data as cohorts have very different needs. Once we established where we needed to 

focus funding and support, leaders met to plan expenditure in more detail.  

We aimed to enrich experiences beyond the locality for children with a focus on developing rich vocabulary. We expected this to impact positively on reading comprehension and 

written outcomes. We hoped to build on the wonderful experiences some children tell us about when they return to school after holidays and weekends and to provide other 

pupils with opportunities which could inspire the independent enquiries they complete as part of their home learning.  

We committed to giving children as many of the following experiences as possible over their primary school career.  
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R/1 

To go on a train 
(Example – Pickering Steam Railway, trip to 

Scarborough to go to the beach, Santa Special) 

Experience Art 
(Example – invite in an artist, trip to York to go to an 

art exhibition) 

Go to the beach 
(Scarborough, Whitby) 

Experience Theatre 
(Example – invite in a performing drama group, Punch 

and Judy) 

Visit a non-Christian place of worship 
(Mosque, synagogue, Buddhist centre) 

 

Visit a castle 
(Helmsley, Scarborough, Pickering) 

2/3 

To go on a train 
(Travel to one of the other experiences on the train). 

 

Experience Art 
(Example – invite in an artist, trip to a sculpture park) 

Visit the countryside 
(Dalby Forest, Castle Howard or further afield) 

Experience Theatre 
(Visit a show – ballet, musical, play) 

Visit a non-Christian place of worship 
(Mosque, synagogue, Buddhist centre) 

 

Visit a science museum 
(Bradford MOMI, Magna, Eureka) 

4/5/6 

To go on a train 
(Travel to one of the other experiences on the train, 

Settle – Carlisle Railway). 
 

Experience Art 
(Tate Liverpool, Tate London, National Art Gallery) 

Climb a mountain 
(The three peaks, Scafell Pike, Ben Nevis, Snowdon) 

Experience Theatre 
(Visit a show – ballet, musical, play) 

Visit a non-Christian place of worship 
 

Visit a site of historic interest (non-Malton) 
(Fountains Abbey, Chatsworth House, The War 

Rooms) 
 

Visit a university city 
(Leeds, Bradford, Newcastle, Edinburgh) 

 

Visit a science museum 
(The National Science Museum) 

Cross an international border 
(Visit Scotland, Wales, Isle of Mann, France) 

We pledged to offer free transport for all pupils and to make trips free or significantly cheaper for disadvantaged pupils. This includes residential trips beyond North Yorkshire.  

Monitoring and Evaluation  
 
The appointment of a Cultural Capital Coordinator immediately heightened everyone’s awareness of pupil premium funding; teachers, teaching assistants, governors and parents 

were talking about it and how it could be used to support pupil outcomes. Promotion of this initiative was combined with invites to apply for funding and an 

emphasis on support, for example, uniform applications, posters advertising how we had spent funding and what children had received. 

Before this, there had been resentment and complaint; now we received positive feedback and excitement.  

All parents said their children enjoyed the experiences they have taken part in to date and gained a lot from participation. They 

communicated pride in their children’s achievements after climbing Roseberry Topping, they believed their children had developed a 

greater awareness of different environments and cultures and endorsed the ‘hands on contact with slimy creatures’ which brought mini-

beasts to life! Sharing outdoor experiences with their peers has been highly praised along with an appreciation of the variety of experiences on 
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offer. Parents have been actively involved in conversations with their children and one family has been observed questioning and discussing a 

trip to a science museum with their children and the class teacher, where previously they have been apprehensive to speak at all.  

Children are filled with awe and wonder as they participate in these experiences. We have created opportunities for the children to see a 

diverse range of people from different backgrounds, ages and abilities. They are able to demonstrate excellent behaviour in safe, stimulating 

and relevant environments. In terms of curriculum, children are enabled to explore many objectives from a range of subject areas at any one 

time. 

Class teachers are highly positive about the appointment of a Cultural Capital Coordinator. It has decreased their workload which has meant they are eager to request that trips are 

arranged and children participate in as many experiences as possible. This in turn supports in class enquiries and writing activities. 

Impact 

It’s too early to draw definitive conclusions on the effectiveness of our expenditure; however with the data we have we can conclude the gap is closing for some pupils in reading, 

writing and maths.  

Over the autumn term (2016): 

 Disadvantaged pupils have closed the attainment gap in maths in all year groups 

 The gap has closed between disadvantaged and non-disadvantaged pupils in reading in years 3, 4 and 6 

 Disadvantaged pupils have made more progress than their non-disadvantaged peers in writing in years 1, 4 and 6. Given the majority of these pupils in year 4 are also in the 

SEND group or vulnerable, this is very good news. 

There is still work to be done with regards to ensuring all disadvantaged pupils fully access the broader experiences we offer through our cultural capital project, however, there has 

been a significant increase in the number of pupils accessing trips. This year, 18 disadvantaged pupils, out of a possible 29 have accessed residential tips to London, Edinburgh and 

County Durham.  

Wider Learning 

We have learned a great deal about communication over the course of this project. Communicating sensitively with parents is key and holding face to face or telephone 

conversations works so much better than simply sending out written communication. The barriers to participation have, in some cases, been broken down by using this 

personalised approach and having a key member of staff with the skills and time to do has been pivotal to its success.  

Sources of supporting evidence 

In school data analysis 
In school questionnaire feedback 
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The Sutton Trust Teaching and Learning Toolkit 
 
Record of spending by approach in 2016/17 and judgements against outcomes: 

Summary Information 

School Malton Community Primary School 

Academic Year 2016/17 Total PP budget £79,300 Date of the most recent PP 
review 

February 2017- National 
Education Trust review 

Total number of pupils 260 Number of pupils eligible 
for PP in 2016/17 

48 Date for the next internal 
review of this strategy 

December 2017 

 

Expenditure 2016.17 

Approach, linked to 
barriers 

Cost Start 
date 

Objective 
Research base 
Key Focus 

Success Criteria Outcomes and lessons learned 
 

G, H 
To pay for 
additional teachers 
to support pupils 
eligible for pupil 
premium 

£39,875.94 5/16- 
4/17 

To improve progress and 
attainment in maths and raise 
attainment for disadvantaged 
groups in all year groups. 
Why? 
Children do not always perform as 
well as they should in maths and as a 
result do not always make enough 
progress. 
Small group tuition: + 4 months 

The progress of 
eligible pupils will be 
in line with non-
eligible pupils.  

KS2 Maths outcomes 2016-17 
Progress of disadvantaged children exceeded that of non-
disadvantaged in school. The average scaled score of 
disadvantaged pupils in maths was 100.5 and was broadly in line 
with that of non-disadvantaged. 60% of disadvantaged pupils 
achieved the expected standard in maths compared to 64% for all 
pupils and this percentage has increased significantly on last year.  

 

 Reading Writing Maths 

Progress score for disadvantaged pupils 
(10 pupils) 

0.23 0.66 -0.14 

National other  0.33 0.17 0.28 
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A 
To pay for a speech 
and language 
Learning Support 
Assistant 

£4120.87 9/16-
4/17 

To improve Communication, 
language and literacy for 
disadvantaged pupils across the 
school. To support disadvantaged 
pupils with SPLD.  
Why?  
To improve progress and attainment 
in reading and writing for 
disadvantaged groups across the 
school and close the attainment gap.  
Oral Language Intervention: + 5 
months 

The progress of 
eligible pupils will be 
in line with non-
eligible pupils. 

EYFS CLL Outcomes 
In 2017, 84% of pupils achieved their ELG in Listening and 
Attention, 80% of pupils achieved their ELG in Understanding and 
80% achieved their ELG in Speaking. The number of pupils 
achieving are broadly in line with the previous year’s 
assessments. The percentage of pupils achieving their ELG in 
Listening and Attention is broadly in line with national figures, 
whilst the percentages for pupils achieving in both remaining 
ELGs is 5% lower than national figures.  
100% of pupils in the EYFS gained a GLD at the end of the 
reception year.  
 
KS1 Reading and Writing Outcomes  
 
82% of disadvantaged pupils made expected progress in reading 
at the end of KS1 compared to 88% for other pupils. 91% of 
disadvantaged pupils made expected progress in writing at the 
end of KS1 compared to 72% for other pupils.  
 
64% of disadvantaged pupils achieved the expected level in 
reading compared to 80% for other pupils. 55% of disadvantaged 
pupils achieved the expected level in writing compared to 68% 
for other pupils. The percentage of disadvantaged pupils at this 
school achieving the expected level in reading and writing is 
higher than national figures.  

H, A, E, F, G 
To pay for 

£6476.01 9/16-
4/17 

To improve progress and 
attainment in reading and raise 

The progress of 
eligible pupils will be 

See above for KS1 and KS2 reading outcomes.  
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additional teaching 
assistant hours to 
support pupils 
eligible for pupil 
premium  

attainment for disadvantaged 
groups in all year groups. 
To raise attainment for eligible 
children in Year 1 boys writing and 
maths. 
To increase the number of Year 1 
eligible boys making expected 
progress or exceeding expected 
progress in writing. 
Why? 
Spelling and grammar can be a 
barrier to writing for some pupils. 
Small group tuition: + 4 months 

in line with non-
eligible pupils. 

Reading progress and attainment Year 1, 3, 4 and 5 at the end of 
2016/17 
 
The average progress of disadvantaged pupils increased by 0.2 on 
the progress in 2015/16.  
The average progress of disadvantaged pupils across the school 
was broadly in line with the progress of all pupils and non-
disadvantaged.  
Disadvantaged pupils in Year 3 were, on average, broadly in line 
with or making more progress than non-disadvantaged. 
Attainment for disadvantaged pupils in Year 1, Year 3 and Year 5 
was broadly in line with that of non-disadvantaged.  
 
Year 1  
 
In 2016-17, disadvantaged pupils, on average, made more 
progress and attained higher than non-disadvantaged in writing 
and maths.  
Two class teachers attended a boys writing cluster group 
beginning in summer 2016. The project developed practitioners’ 
knowledge of the four stages of writing. 31% of boys did not 
achieve their ELG in writing at the end of the EYFS in 2015. 87% of 
boys were teacher assessed at working within year 1, term 3 in 
writing at the end of year 1.  
 
The impact of teaching assistant support has been significant 
and as such will continue to be a key priority in the next 
academic year.  

B, D, E 
Cultural Capital 
To pay for a Cultural 
Capital Coordinator  

£10000 
£2864.14 

5/16-
4/17 

To enrich experiences beyond the 
locality for eligible children with a 
focus on improving vocabulary, 
reading comprehension and writing 
outcomes. 
Why? 
Children benefit from experiences 
which widen their vocabulary. 
Children benefit from the 

100% of eligible 
pupils will experience 
at last 3 wider 
opportunities/experie
nces.  
All eligible pupils will 
be able to access 
trips, in-particular 
residential visits.  

63% of pupils accessed residential trips. All eligible pupils 
accessed at least two day trips/ out of classroom experiences.  
This funding enabled some pupils to access trips who would 
otherwise have been unable to do so. This will continue to be 
something we provide in 2017.18.  
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experiences of a wider, enriched 
curriculum. 
Children have told us they do not 
travel far from home. 
Oral Language Intervention: + 5 
months 
Social and emotional learning: + 4 
months 

 
End of Key Stage 2 outcomes 
 

 Reading Writing 

Progress score for 
disadvantaged pupils  

0.23 0.66 

National other 2017 0.33 0.17 
 

C, I 
To fund a whole 
school attendance 
strategy 

£2000 9/16-
8/17 

To improve attendance for eligible 
pupils across the school and support 
vulnerable families with home-
learning opportunities and 
engagement in school. 
Why? 
Attendance of eligible pupils was 
92.5% in 2015/16. 
Social and emotional learning: + 4 
months 

Attendance for pupil 
premium children will 
increase, for >90% of 
pupil premium 
children compared to 
their prior 
attendance.  

Attendance of eligible pupils was 92.5% in 2015/16. 
 
Attendance of eligible pupils is currently 94.4% (April 2017) 
 
Attendance at the end of the academic year was: 
Eligible pupils: 95.9% compared to 95.8% for non-eligible pupils. 
This was a marked improvement on the previous academic year.  

C 
Implementation of 
metacognitive 
strategies  

£1000 (From 
Achievement 
Unlocked 
grant) 

9/16 To support children with deliberate 
practice and determination to 
improve their work. 
To further improve children’s self-
regulation of their own learning 
behaviours. 
To encourage children to respond to 
feedback and begin to take 
increased responsibility for 
improvements to their work. 

At least 90%+ of eligible pupils will report 
they are happy at school and speak positively 
about themselves. 
 
Learning behaviours will demonstrate: 
A deliberate practice and a fierce 
determination to improve. 
Ability to self-regulate their own learning 
behaviours. 
An ability to respond to feedback and begin 

Metacognitive training has been accessed 
by two senior leaders. This has been 
disseminated to staff at the school’s 
annual research conference.  
The school has applied to be a member of 
a metacognition research group with 
Rosendale research School and York 
University.  
This is strategy that has been highly 
recommended by research and is 



Pupil premium intention statement 2017/18 

16 
 

To further build on the high levels of 
independence and collaboration 
children already exhibit in 
classrooms. 
To support teachers in their 
approach scaffolding learning and 
becoming expert facilitators. 
To improve the concentration levels 
for eligible children. 
Why? 
Children make more progress when 
they are given ample opportunities 
to respond to teacher feedback and 
expectations are made clear. 
To support children to develop our 
learner characteristics. 
Feedback: + 8 months 
Meta-cognition and self-regulation: 
+ 8 months impact 

to take increased responsibility for 
improvements to their work. 
High levels of independence in classrooms. 
High levels of collaborative learning. 
Increased concentration levels. 
Less incidents of non-participation in 
learning, for example, leaving the classroom 
when angry. 
 
Opportunities for children to respond to 
feedback will be consistently good across the 
school.  
 
 

supported by the EEF. 
Reflective practice is underway for pupils; 
spelling and maths now incorporate 
reflection and evaluation as part of the 
working week.  
The school appreciates that this project 
will run to the next academic year.  

F 
Spelling Champion 
to work across the 
whole school 

£1500  5/16-
5/17 

Pupil spelling outcomes will 
improve:  The attainment and 
achievement of PP children will be 
rapid and any gaps will close in 
spelling and grammar outcomes. 
Why? 
Spelling and grammar can be a 
barrier to writing for some pupils. 
Mastery Learning: + 5 months 

The progress of 
eligible pupils will be 
in line with non-
eligible pupils. 

The progress of eligible pupils was not in line with non-eligible or 
national.  
A particular weakness was seen in functions of sentences, 
vocabulary and standard English and formality. These aspects of 
spelling and grammar were over 20% below the national average.  
Whilst spelling test results improved as a result of RWInc spelling, 
unfortunately pupils are still not applying these spelling rules to 
their writing.  
The school recognises that whilst an evidenced-based approach 
was used to teach spelling, it did not foresee how this may 
logistically not work for mixed aged classes and classes which 
have a significant number of SEND pupils in key stage 2; pupils 
who are still not phonetically secure. As a result, a revised 
approach to spelling, bespoke to the school and based on 
research evidence has been developed and will commence in 
December 2017.  

F 
RWInc. Spelling 
Programme 

£850 
£54.70 

J 
Home Reading 

£10,058.51 7/16 Reading outcomes will further 
improve.  

The progress of 
eligible pupils will be 

A baseline taken in September showed that 58% of children in 
school do not read regularly at home. 
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Books Why? 
Children do not always read at home 
regularly. 
Children benefit from experiences 
which widen their vocabulary. 
Oral Language Intervention: + 5 
months 
Homework: + 2 months 

in line with non-
eligible pupils. 
Pupils and parents 
will report positive 
feedback in relation 
to the new reading 
books.  
More children will 
regularly read at 
home.  

There is now a consistent approach to the recording and 
rewarding of home reading across school. Pupil and parent voice 
demonstrates that children are now more positive about reading 
at home with the new home reading books.  
 
Analysis of reading records in December showed that 65% of 
children are now reading 4 or more times per week. 
 
Rates of home reading (no. of children reading 4 or more times 
per week):  
Spring 2: 81%. Monitoring and data analysis of home reading 
records demonstrates that the improvement in engagement in 
home reading has been sustained over the Spring Term.   
 
Rates of home reading (no. of children reading 4 or more times 
per week): Summer term 2017 – 84%. Monitoring and data 
analysis of home reading records demonstrates that the 
improvement in engagement in home reading has been sustained 
over the Summer Term. 

 


